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CHAPTER I 
INTRODUCTION 
STATEMENT OF THE PROBLEM 
A basic objective in our educational system has long 
been to develop the abilities of children so that they may 
become happy, healthy, and useful citizens in a complex 
society. In order that this may be successfully accom­
plished it is helpful to provide, as nearly as possible, 
equal opportunity for all children. 
The problem in this paper is two-fold:- namely, to 
determine how gifted children are identified as such and to 
find out what is being done in the elementary school to en­
courage the appearance of leadership qualities in the devel­
opment of the gifted child. 
PURPOSE OF THE STUDY 
1 
Since the instructional programs of the public schools 
are in the main adapted to the needs of the average child, 
and since remedial materials of some nature and degree are 
frequently planned for the slow learner in many elementary 
schools, it would seem reasonable that the gifted group also 
should be given special attention and consideration. 
The purpose of this study is to review the literature 
for information on what teachers and administrators are doing 
to identify and develop to the optimum the leadership quali-
ities of gifted children in the element ary s chool. 
In accord with the purpose  in this study the writer 
will attempt t o  review the literature in the educ at ional 
fi eld s ince 1950 to  det ermine what has been done to give 
talent ed children adequate opportunit ie s  for the optimum 
de velopment of the ir leader ship qualiti e s . 
2 
CHAPTER I I  
WHAT I S  A GIFTED CHILD? 
GENERAL CHARACTERISTICS OF GIFTED CHILDREN 
INTE£,LECTUAL SUPERIORITY 
Intelligenc e or ment al ability as measured by 
s tandardized t e s t s  i s  the ma jor factor in s elect ing gifted 
children for study groups or spec i al clas ses. Scheifele 
in defining a gifted child gives genius , super i or ,  brilli ant 
and the like as gener al terms used in professional c ircles 
and among laymen. "All imply outstanding ability with the 
emphas is  on intellectual s uperiority.  This  concept might 
be attributable t o  the fact that the most  int ensive and 
best  known studi es  of gifted children - thos e c onducted by 
Lewis M. Terman of St anford University and Leta s. Hollings­
worth of Te achers C ollege , Columbi a Universi ty - utilized 
ment al superi ority as the primary crit eri on for the select-
1 
ion of sub ject s  in the ir experimental clas ses". 
2 L. Greenberg in trying to identify gifted children 
showed that 15 .7 per cent of the children as name d by s ix 
thous and teachers qualified  as gifted us ing as a basis  the 
I. Scheifele , Marian, The Gifted Child in the Regular 
Clas sroom ,  New York: Bureau-or PuE!ic ations ,"""Teachers  
College , C olumbia University ,  1953 , p l 
2. Greenberg , L., "Cpitique of Clas sic  Methods of I dent­
ifying Gifted Children" , School Review, 63 :25-30 , January 
1953 
3 
child's I.Q. and the teacher ' s  judgement with the I.Q. being 
the most important determining factor. 
Sumpt ion and others agree that the I.Q. is a good 
measure of giftedness.  They st ate in the 49th yearbook of 
the National Soc iety for the Study of Educ ation that "Watch­
ing for a per iod of years hundreds of boys and girls being 
given opportunit ies commensurate with their predicted in• 
telligence has led us to believe that the standardized in­
di vidual intelligence test is the best s ingle means avail-
1 
able for prediction". 
The question of where giftedness begins on an intel­
lectual s c ale is most debatable . An arb itrary I.Q. mus t be 
t aken . As was st ated by Scheifele - "The standard for in­
clusion in Terman's group was 140 I.Q. as measured by the 
2 Stanford-Binet Tes t of Intelligence" and the minimum re-
quirement in Let a  Hollingsworth's classes for gifted child­
ren was an I . Q. of 130 along with other qualities. 
Dr. Nathan Kravetz3 of Loa Angeles in ques tioning 
30 teachers about gifted child.rents needs used 135 I.Q. as 
the minimum requirement for classific ation as gifted . 
1. Sumption, Merle R . ,·and others, The Educat ion of the 
Exceptional Child, 49th Yearbook, Chi c ago: University Of � 
Chicago Press, 1950-;--p-262 
2 .  Scheifele, Marian, �· c i t. ,  p 1 
3. Kravetz, Dr. Nathan, 0Gi.fted Children's Needs", 
Science !..!:!! Letter, 66 : 134, August 28, 1954 
4 
1 
In the Cleveland Major-work Classes program plan-
ned to care for the needs of the gifted individual the 
minimum I.Q. for entrance in the classes was an I.Q. of 
125. 
Attempts have been made to classify school children 
in accordance with the I.Q. derived from scores received on 
a test of general intelligence. Test scores for many types 
of school children are distributed roughly according to a 
normal probability surface. The majority of the population 
will fall in an intelligence quotient interval 90 - 110. 
�ypical distributions of intelligence test scores indicate 
that fewer cases appear as the scores become higher. "At 
I.Q. 125 and above, we find approximately 3% of our child-
2 
ren and only 1% reach or exceed an I.Q. of 130". In recog-
nition of the nature of the distribution of intelligence 
scores, various attempts have been made to classify child-
ren into groupings on the basis of the I.Q. 
The Educational Policies Commission mentions that 
"some authorities woul4 prefer to use the term 'gifted' to 
designate only those whose measured I.Q. exceed 1700 Such 
cases occur with a frequency of only 3 in 10,000. It is 
1. Norris, Dorothy E., "Tailor Made For High I.Q.'s", 
N.E.�. Journal, 42:276-7, May, 1953 
2. Pintner, R., Intelligence Tes ting, H. Holt and 
Company, New York, 1931, 5�5 p 
5 
more common to use I . Q. 140 as the divi ding line that 
separates the gifted from the general population, following 
the practice of Professor Lewis Terman. Only s ix-tenths of 
l per cent of the population have I.Q. 1s of 140 or above; 
that is, one person out of 167. In contr ast  with sueh high­
ly selec tive designation is the custom of some school staffs 
to cl assify every pupil with an I. Q. in excess of 112 or 115 
1 as gifted". 
!. Educational Policies Commission, Educ ation of The 
Gifted, Nat ional Education Association of the U.S.,� �­
Washington, D.c., 1950, p 42-3 
6 
CREATIVITY AND PERFORMANCE 
In addition to having a high intelligence some educa­
tors believe that to be a gifted child there must be other 
qualifications among which is a creative ability or sense of 
originality. Scheifele believes superiority in special 
talents in science, arts and the like is best manifested in 
outstanding performance. Performance alone is not sufficient 
evidence of giftedness. "Creativity, or originality, is the 
7 
distinguishing characteristic of the work and behavior of the 
truly gifted", according to Dr. Scheifele. From these find­
ings she defines giftedness as: "Outstanding creative ability 
1 
in any one or more of a number of areas of human achievement''. 
In the identification of gifted children Sumption et 
al, say: "Gifted in the broadest sense includes both those 
who have high intelligence and those who have special 
abilities or talents in creative fields such as art, and 
2 
music." 
Intellectual giftedness does not necessarily become 
so obvious in many children. Frequently some children are 
able to show only certain abilities with many others suppress­
ed until challenges cause them to develop. Witty believes the 
selection on the basis of intelligence is not accurate in 
1. Sche!fele, Marian, op. cit. , p 2 
2. Sumption, Merle R. and others, op. cit., p 261-2 
itself for he states, "Moreover, there are children whose 
abilities in art, music or writing, though rare and distinc­
tive, can be recognized only by performance. Perhaps it is 
desirable to broaden our definition and to consider any 
child as potentially 'gifted' whose performance in a valuable 
line of human activity is consistently remarkable".1 
Mr. Witty further states in another article that he 
believes a child is gifted "when his performance in a worth-
while type of human endeavor is consistently remarkable. 
Worth-while performance was interpreted to include expres-
sion in areas such as music, art, creative writing, mechanic-
8 
al ability, and social leadership, as well as in the area of 
2 abstract intelligence". 
Performance of gifted children tends to be superior 
in the areas of special interests. These interests may be 
initiated by some school subject that caught the fancy or 
fired the imagination of the student. Gifted children often 
show the capacity to create or develop in ways which can be 
described as exceptional in the light of what is normally 
expected of children of like age and cultural background. 
1. Witty, Paul, "The Gifted Child", The Nation's Schools 
February, 1956, p 67 
2. Witty Paul, "How To Identify The Gifted", Childhood 
Education, 29:312-16, March, 1953 
SUBJECTIVE EVALUATION OF GIFTED CHILDREN 
INTELLEC TUAL ABIL ITY 
Frequently, intellectually gifted children appear to  
pos sess  an educational knowledge in excess  of  the average for 
the grade in which they are working. Mart ens stat es, "He has 
gle aned an extraordinary breadth of knowl edge here, there and 
everywhere - in casual reading, through incidental contact s 
1 and in daily obs ervation. " 
Witty reports  these  characteris tics belonging to 
the gifted. "The following are s ome of the indicat ions of 
outstanding ability in young children: Precoci ty in using 
words and s entences, extreme rapidit y in lear'niilg and re­
membering, great s ensitivity to various things in the imme­
di ate environment, interest  in books, abi lity t o  tell a 
story and reproduce accurately a number of incidents  or 
events, unusual imagination and resourcefulnes s, power of 
2 
sustained attenti on, and ver s atil ity of interest. " 
Witty further states in hi s comment s in "How T o  I dent­
ify the Gift ed", "In all his school work, the gifted pupil 
tends to excel, and typically he is  modest  and well adjust-
ed s oci ally, nevertheless, his general educati onal growth 
1. Martens, E. H. , "Gifted Children : What Do We Know 
About Them? What Shall We Do About Them?", Nati on's Scho ols, 
47 : 31-4,  June , 1 951 
2 .  Witty, P.A.� "Gifted Children , Our Nations Gr eatest 
Resour c e " , Today's Health, 30:18-20 , December, 19.52 
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progresses at such a rapid rate that in the upper elemen-
tary school he has knowledges and acquisitions which sur-
pass those of children classified two or three grades above 
him 11 • 1 
Many gifted children show much interest in school 
and are eager for new learning situations. Farnham re-
ports on the results of the findings of a connnittee in Madi-
son, Wisconsin Public Schools. Conclusions reached by the 
committee making the study are as follows: 11These mentally 
gifted pupils possess a strong desire to learn, nre avid 
readers, participate extensively in varied activities, are 
generally well-adjusted socially and emotionally, possess 
rich backgrounds of experiences and are influenced by ex-
2 
cellent home environments." 
Hill divides the intellectual ability into a num­
ber of abilities and interexts in this manner: "He is that 
highly intelligent youngster who is capable of doing superi-
or work in a fraction of the time his classmates require 
for doing the same work in an average fashion. In general, 
he is alert, curious and interested. He is likely to have 
an incredible memory • • • • . • •  , reads swiftly and avidly. He 
has a wide general knowledge • • • • • • •  , He thinks abstractly, 
10 
I. Witty, P. A., 11How To Identify The Gifted", Childhood 
Education, 29:312-16, March, 1953 
2. Parnham, M., "Mentally Gifted, Nation's Schools, 
52:42-4, August, 1953 
is good at problem-solving • • • • • • •  He is invent ive, and 
pos s e s s es imaginati on and init iat i ve and has an out s t anding 
1 
vocabulary". 
PHYSICAL DEVE:LOPMENT 
1 1  
Gift ed children generally  tend t o  be  physically  more 
devel oped than those  chi ldren of the same age . As l ow as 
kindergar ten and the firs t grades the t endency is  for gifted 
children to be act ive. In play they have better coordina­
tion and are able to  succeed mor e times in childhood games. 
In art, phys ical educati on, science or other cl as s es employ­
ing small group act ivities the childr en who were s elected as 
leaders and succeeded in play ar e generally s elect ed as lead­
ers on the bas is  of the earli er success. G ifted  children 
often t alk loudly t o  command att ent ion of those  in authori ty, 
during intermis si ons, game s election, project selecti on or 
other periods of t ime which all ow them fr eedom of movement . 
Some will resort t o  pushing o thers as ide in an effort t o  be 
in a better position f or recognit i on. Succes s in thes e  
activitie s stimulatsa s tronger desire in the children for 
more recognit i on. 
Witty supports the view that gifted childr en are phy-
sically superior to average childr en of the same age, "The 
1. Hill, M . ,  "Te acher, the P arent and the Gifted Child", 
Grade Teacher, 71 :32, May ,  1954 
gifted child i s  shown to b e  phys ically superior , attr active 
and well-rounded - not the phys ical we akling and s ocial mi s-
1 
fit that i s  s o  often pictured". 
12 
Hill s ays , ''Actually he tends to be larger and healthi­
er than c las smates of his own age. He enjoys games and ath­
l etics. C ontrary to popular notion he is  not a s i s sy,  studi-
2 
ous type; he i sn•t phys ically frail." 
SOC IAL AND EMOTIONAL DEVELOPMENT 
Gifted childr en have a high level of s oci al and 
emoti onal development. Until approximately 1920 it was 
gener ally believed that gifted children were eccentric or 
emotionally unstable. Bright children were s ometimes shun­
ned. In school they hes itated to reveal the ir ab ilities . 
Genetic studi es reveal the fals ity of the se opinions. In 
some instances the gifted children ' s  educational growth pro­
gre sses  at a more rapi d rate than their s ocial growth. The 
children then tend to shun group activities. Very often 
they are s ound thinkers and ar e able  to concentrate their 
abilities on games and parties and the l ike without expres­
s i ons of superi ority or egotism. With the ability to talk 
fluently they are gener ally the leaders of groups either by 
the gr oup s election or by forcing thems elves into prominent 
1. Witty, Paul, £E.• cit. , p 19 
2. Hill , M. , �· cit. , p 32 
positions. The ill-tempered, mischiev(:)us" child who earns 
low school marks and who expresses himself by a desire to 
monopolize attention by his continual talking, may be the 
gifted child without sufficient recognition. 
The emotional responses of the gifted child are in­
fluenced by the environment in the home and the actions of 
his parents. If the parents resort to forcing development 
of the abilities of their gifted child to favorably impress 
their own social group, the gifted child may not be accept­
ed by his own group. He can become an egotist and a bully. 
As a result of his misbehavior often the child is avoided by 
his fellows and becomes isolated from participation in group 
activity. The effect is to induce a further concentration 
on reading or other intell ectual efforts. 
Martens says, "Intellectually gifted chlldren show 
13 
on the average a high level of physical development, health 
and mental and social adjustment. The findings of the Stan­
ford studies of about 1, 500 children of 135 I. Q. (and above) 
and the results of other research projects involving lesser 
1 
numbers leave no doubt in this matter." 
I. Martens, E. H., op. cit., p 33 
OBJECTIVE EVALUATION 
Individuals vary considerably in their innate ability 
to acquire, arrange and use facts. Most schools use the in­
telligence test of mental ability to measure how well the 
individu al uses the ability. The test score is a numerical 
appraisal of the mental abilities requiring exercise of in­
telligence in the performance of a t ask. The test score 
alone is not sufficient to determine the endowment of the 
child. Other factors are to be considered in conjunction 
with the I.Q., namely, the child's previous experience, the 
person giving the test, the child's cooperation during the 
test, home life, physical condition at the time of the test 
and many others. In studying test results for placement the 
reviewer must realize that he does not have all conditions at 
hand. In the usual case, he has very little information in 
respect to the child•s creativeness, initiative, curiosity 
or imagination. 
Mentally gifted children excel to a high degree in 
their ability to do abstract thinking. Also, mentally gift­
ed children are likely to respond to test items with greater 
speed. Most intelligence tests have time limits. The time 
limits of a good test instrument h ave been tried out to 
establish optimum testing time. In this way time is adapted 
to the ability of the person under testing. 
15 
Teacher's judgm e.:nt of a child's ability is s ometimes 
us ed as a factor in determining who is gifted . In the educa­
tional system the teacher generally determine s the acc omp-
lishment or achie vement which the child has made in his 
s chool work through ob servation of daily work and by adminis t-
ering teacher made te sts c overing material studied • The in-
struc tional test  score assigned represents the teacher's 
judgement of the achievement . Surveys comparing results  of 
standardized achievement tests  with the marks assigned by the 
teacher prove the teacher's judgement to be very inaccurate . 
There is the possibility of a teacher being in the pre s enc e 
of a child , gifted in s ome capacity , and not aware of the 
fact . 
Children gifted in some special ability ar e not readily 
identified with a general int elligence tes t . They may have 
unusual talent and ability in art, music , mechanic s or lang-
uage. Aptitude tests  in art have b een devis ed t o  test  the 
aptitude for the appreciation or production of art, or 
1 
readines s  for learning in the field of visual art . Another 
art test  requires  the examinee to evaluate one hundred pairs 
of pic tures  in such a way as t o  test  his grasp of artis tic 
princ ipl es. 
1. Graves , Maitland , Graves De sign Judgment Test , 
Psychol ogical C orporation , New York 
2 .  Meier , Norman c., Meier Art Tes t  -- Part I :  Art 
Judgment ,  Psychological C orporation , New Yor� -
l 
The Seashore Measure of Musi cal Tal ents s eeks to  
identify mus ic abi l ity  in  a child . Thi s  test  measures s ix 
aspects of audit ory di scriminati on :  pitch, l oudness, t ime, 
timbre ,  rhythm and t onal memory. 
Other tests  are availabl e t o  measure  mechani cal r e-
lati onship s  and manipulative skills  in aechanical ability 
2 
t e s t ing. In s c ience and other fields tests  ar e obtainable 
t o  measure spec ial abiliti e s . The relationship between 
general int elligenc e and spec ial abilit ies as shown by c or­
relati on coeffi ci ent s  t ends to be low . Therefore, a general 
mental test  i s  a poor measure  t o  i dentify the child who has 
c ertain special talents . Psychologists  do not all agr ee  on 
the r elat i onship of general int elligenc e to spec ial ability 
but do agree that the aptitude test does help to  ident ify 
the gifted  child . 
16 
Wi tty agrees  that there is  a question on the r elation­
ship of intell igenc e and apti tude tests  by s tat ing:"Children 
who are gifted in the sense that they p os s ess,  t o  a high de­
gree, s ome special ab ility, ar e not s o  r eadily identifi ed by 
tests  of general intelligenc e .  The ir spec ial gift s may l i e  
i n  one or more such areas a s  art, mus ic, drama, mechanics, or 
language abil ity.  
I. Seashore, Carl E., "Sea.shore Measures  of Musi cal Tal­
ent11 ,.isychol ogical Corporation, New York, 1956 , p 18 
2. Psychologi cal C orporation, Test Divi s i on Catalog ,  New 
York, 1956, p 6-21 
17 
There is still a great deal of controversy among 
psychologists as to the nature of special abilities and their 
relation to general intelligence. !here is not only dis-
agreement as to whether •aptitudes• exis t, but as to what 
their exact limits are and as to whether they are innate or 
acquired . 
So far as identifying gifted children is concerned, 
there is, at present, a tendency to use such aptitude tests 
as are available in order to cast some light at least on the 
nature of the abilities of the gifted. The value of these 
tests depends upon the background and training of those who 
1 
interpret them" . 
Ruch believes there is practically no correlation 
between general intelligence and aptitude in art, music ar 
mechanical ability by stating:"Artistic ability, like musical 
ability is independent of general intelligence(Meier, 1942). 
There have not been enough studies in this area to answer the 
ques tion of whether there is all-around artistic ability. 
For none of these abilities- artistic, athletic, mechanical or 
musical- have there been definite studies on the relative 
roles of heredity and environment, such as have been carried 
2 
out regarding intelligence" .  
1. Witty, Paul, op. cit . ,  p 15 
2. Ruch, ?loyd L . , Psychology and Life, Fourth Edition, 
Scott Foresman and Company, Chicago-;-I9� 
CHAPTER III 
SPECIAL PROVISIONS FOR THE GIFTED CHILD 
ENRICHMENT 
Many educators are profoundly affected by a realiza­
tion of the fact that giftednass is a particular capacity 
of an individual that should be extended and enriched. They 
recognize within individual giftedness lies a quality of 
potential leadership of value to society. In order to de-
velop this leadership ability to the opti�wn degree special 
attention must be given by teachers in schools to ways and 
means whereby those with the most ability will be given an 
opportunity to have their ability challenged, The present 
educational system with its large enrollments has a strong 
tendency to over�:Jn!P,hasize the needs of slow and retarded 
children. As a result our teachers have insufficient time 
for special attention to the needs of the gifted. 
Therefore, it is evident increased attention must be 
given in schools to develop the abilities of gifted pupils. 
Before a program to provide for the needs of �ifted child­
ren is devised and instituted some definition of the basic 
objectives of such a program is essential. One such program 
worthy of description that has defined its objectives is the 
1 
Major Work Classes of Cleveland. The objectives in this 
1. Witty, Paul, op. cit. , p 15 
18 
program are: 
1 .  Incneasing the range of knowl edge and skill s 
of the students 
2. Developing initiat ive and creat ive power 
3. Developing alertne s s  
4. Devel oping an attitude o f  criti cal thinking 
19  
5 .  Developing power to  work independently, t o  plan , 
t o  execute, and t o  judge 
6. Developing increased ability  t o  share in under­
takings 
7. Developing l eadership 
The C level and plan of operation of c las s e s  for gift ed child­
ren will be  di scussed  later in thi s  paper. 
A survey of the literature reveals there a.re cer ta in 
common practices  in us e whose  major purpo s e  is  the provis i on 
for developing to the optimum the total abi l ities  of gifted 
children. Examples of such prac tices  a.re: special c lass es , 
enrichment, ac celerati on ,  individual ized instruct ion , and 
us e of extra-clas s ac tivities. In developing abil i ti e s  of 
a gifted child the ob ject ive i s  t o  develop all the abil ities 
of the child as much as p o s s ibl e. By s o  doing the gift ed 
child shoul d develop into a well informed child in s e veral 
areas, and at the same t ime acquire leader ship abil ities  as 
well as r esponsibil ities. Leadership is not taught as an 
end in itself as mi ght be  an outcome in a s ocial s tudie s  c lass 
but comes as a c onc omitant of growth of the ent ire educati onal 
20 
experience. 
When the term 'enrichment• is used in this paper, it 
refers to the instructional method, worthwhile activities and 
experiences employed to provide opportunities for optimum 
development of leadership qualities in gifted children. 
Schools that use an extens ive enrichment program as the means 
to produce the greatest development of a child's responsibil;,. 
ity seem to f avor heterogeneous grouping, but do provide for 
gifted children through use of individual or group projects 
to extend learning. In the assignments of the projects the 
teacher gives the child only those specific directions which 
she thinks necessary to assure her that they know what is 
generally expected in the assignment. The m astery of the 
assi gnment challenges initiative, critical thinking, and 
ability to engage not only in group activities but in act­
ivities independently . In some instances it m ay not be 
apparent to all or any of the children why certain ones 
should be required to do more work than their classmates. 
After the teacher s atisfactorily explains the f acts of in­
dividual differences and the need that e aeh one do his best 
the gifted children accept enrichment as a challenge and an 
opportunity to enrich not only their experiences - but the 
experiences of others. At the same time the average and slow 
learner s come to understand the necessity of doing minimum 
21 
assignments before additional responsibilities can be assumed. 
In a report issued by the Horace Mann-Lincoln Insti-
tute of School Experimentation of Teachers College, Columbia 
University several suggestions were made whereby the educa-
tion of the gifted child may be improved. In this report 
teachers are advised to "keep talented youth in regular class-
rooms but enrich instruction for them with individual or 
group projects in subjects that especially interest them or 
1 
in which they show unusual skill and ability". 
Mathews states as a fundamental basis for developing 
understanding and responsibility as follows: "You want to 
provide opportunity for personality growth, improved leader-
ship, working with others, more sharing of problems and a 
2 
sympathetic approach to the needs of others". 
Enrichment as a provision for more fully developing 
responsibility and leadership qualities in gifted children 
proves to be the most universally used. Few examples are 
given of concrete illustrations applied in the classrooms. 
The judgment of the teachers and administrators must suf­
fice as the guide. Enrichment proves to be fine in theory, 
difficult in application, but successful when practiced. 
1. Glubok, Norman, editor, 11Enriching Education For 
Gifted Children", Nation's Schools, November, 1955, P 52 
2. Mathews, E. , "Fast Learners Need Special Attention, 
Too", Instructor, 62:98, September, 1952 
22 
ACCELERATION 
Acceleration or grade skipping is the easiest  s olution 
to the ne ed to  make at least  partial pr ovision for the opti-
mum de velopment of leadership abilities in gifted childr en .  
The practice of acceleration c onfr onts the c hild with a 
learning situation where greater intellec tual demands will 
be made upon the natural abil ities. If acc el eration is to  be 
practiced, it is import ant that exc eptional talent be identi-
fied at the earliest  pos sible time so  special attention to 
special ne eds of this type of child may c ome early.  
There is no definite evidence  t o  show at what grade 
ac celeration is mos t feasible . Ac c eleration in any grade 
causes  a gap in s ome fundamental knowl edge s and skill s  acquir-
ed in s chool. Someone should be held respons ible for bridgM 
ing this gap . Some school s place the responsibility for this 
extra effort jointly, upon the ac celerating and the rec eiv-
ing teacher . 
Witty subs cribes t o  this belief by stating:"Another 
handicap resulting from ac c eleration is the child's loss  of 
certain fundamental knowl edge and skills as the child 'skips' 
through the grade s .  In his subs equent education he may never 
encounter the basic c ontent he has mis s ed .  And b ecaus e of 
his dislike of routine, the gifted child rarely take s time, 
l 
on his own initiative, t o  mas ter such mat erial " • 
1. witty, Paul, op . cit . ,  p 52 
Terman and Oden s tate:"In the se  days when tests  of 
intelligence and school achievement are so eas ily  available, 
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one might suppose that nearly  all of the gifted  woul d be 
ident ified at an early age. Such is not the cas e. Even where 
t eats are used their results are s o  fre quently mininterpreted. 
One reason why early ident ification i s  important i s  that 
accelerat ion is  most feas ibl e in lower grades. Another is  
that the earl i er the gift ed child is  ident ifi ed  the better 
1 
his lat er educati on can be planned for". 
Accel erati on is  beneficial to thos e gifted children 
who wi ll continue their  school work in ins ti tut ions of high-
er educat ion. The number of years of s tudy required for a 
profe ssi onal degree are reduced with a saving of both time 
and money. The Educational P ol icies Commi s s ion makes thi s 
comment : "Accelerat ion, als o, enables the gifted individual 
to  as sume many adult responsibilities  at an earl ier age than 
would be neces sary if he were t o  spend the usual number of 
years in completing his education. Time so  saved can be of 
benefit t o  s ociety as well as to the individual involved, 
for it  means that his span of product ive years is  increas ed  
and the cost  of his educat ion is  reduced. "2 
I. Terman; L. M. and Oden, Mel ita, "Major Is sues in Educa­
ting Gifted Children", Educati onal Diges t, 20:)0-1, 
December, 19.54 
2. Educat i onal Pol icies  Commission, �· cit. , p 50 
Careful consideration and study must be given to in­
dividual cases before the conclusion is reached that 
acceleration is the bes t  means to employ to ca.re for the 
education of the gifted child. It is pos sible that very 
harmful effects could result. All phases of the child's 
development mus t  be considered.in making an acceleration 
instead of basing the decision solely upon intellectual 
ability as measured by the mental test. Personality inven­
tories or aptitude tests a.re not available for the primary 
grades. If an acceleration is contemplated for a child in 
the primary grades, it is neces sary to determine the s tage 
of the child's development. Since a primary child's attend­
ance at school i s  of short duration, there is little time or 
opportunity for display of special talent. Much insight can 
grow out of additional information secured through a confer­
ence with the parents. Unles s the child is extremely pre­
cocious for his age in respect to the emotional, social, 
intellectual and physical development acceleration should 
not be employed. The Educational Policies Commis sion con­
tinues: "In spite of these general advantages, there is 
danger that too rapid promotion will cause or aggravate 
social and emotional maladjustment for the child whose rate 
of social and emotional maturation a.re markedly slower than 
his rate of intellectual growth. In such cases the damage 
that may be done t o  the child's pers onal ity i s  too high a 
price t o  pay for the advant age s that may accrue to  his in­
tellectual development - esp eci ally if comparabl e  advant -
1 ages can be gained by other meansu. 
Chapman give s  further e vidence that adminis trators 
should questi on the advi sability of acceler at i on by stat­
ing : "Ami dst the economy and s impl icity of acceler at ion ar e 
hidden s ome rather acute relevant and subtle dis advantages . 
Only a certain amount of rationalizat i on would prevent us 
from realizing that grade skipping is  an indirect att empt 
to  ad just the chi ld  t o  the sys tem. Perhaps, t oo, the child 
is entitled to a m ore logical, sust ained, planned curriculum 
than that offered by skipping. In weighing the advantages 
and dis advantages we must als o  give cons iderable attenti on 
t o  such things as s ocial adjus1iJment, emot ional maturity and 
2 
physical s ize11• 
SPEC IAL CLASSES 
Segregat ion, special cl as ses and homogeneous grouping 
are the var ious name s for the same method used for bringing 
opt imum devel opment of abilities  to gifted children . All 
refer to the placement of pup ils with s imilar abi lities  in 
1. Educational Policies C ommis s i on, op . cit . ,  p 50 
2. Chapman, Guy, The Gift ed Chil d  in the Elementary 
C l assroom, Twenty-s ixtn-Yearbo ok, californT'i; C apital Print­
ing, Sacramento , 1953, p 21 
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a clas sroom together . Around the use of this plan there is 
likely t o  be c onsiderable c ontroversy . 
C ertain advantage s and disadvantages  said t o  accrue 
t o  the pupil s  thr ough the use of such plans are listed  by 
l 
Heck in "The Educat ion of Exc eptional Children" . He men-
tions them as follows: 
The advantages ere: 
1. The child works at the level  of his superi or 
ability 
2. The child does not become careles s 
3. The clas s provides opportunity t o  adapt in­
struction t o  the ne eds of the child 
4. The child can proceed normally through the 
grades 
5. It prevents s oc ial maladjus tment 
6. The chi ld must  exert hims elf t o  make good 
7. The child receive s defini t e  training for 
l eadership 
8. It permits methods adapte d  t o  unique abilities  
The disadi1antages are :  
1. Pupils become conc eited 
2. It is lmdemocratic 
3 .  It creat es  an int ellectual aristocracy 
4. It results  in jeal ousy from the average child 
1. Heeli, -•A. O. , The Education of Exc eptional Children 
McGraw-Hill Book C ompany, Inc. , New York, 1953; 513 page s; 
p 387 
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5 .  It causes gift ed to  overwork 
6 .  Fewer leaders develop 
7. Averag e children los e educationally 
8. Sel e ct i on for class es  is  inadequate 
9. The cost  is  prohibi tive 
If sp ecial clas ses  are empl oyed as the method of 
developing gift ed abilities , special c onsiderat ion will be 
given to: bas ing activit ies  on the needs of the children, 
minimizing the emphasis on drill , maintaining high standards 
of achi evement , providing participati on of gifted  children 
with average children at l east part of the t ime . 
Whether or not special class es  are employed in a 
syst em is  dependent in a large measure on : 
1. The availability of qualifi ed t eacher s  
2. Finance s  of the s chool sys t em 
3 .  Viewpoints  or bel i efs of adminis trat ion and 
teachers  
4. Att itude of parents and c ommunity 
5. Availabil ity of classrooms 
INDIVIDUALIZED INSTRUCTION 
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Increase in clas s s ize because of larger school enrol-
ments places a premium upon t eacher t ime in the elementary 
school. This fact or interferes with the us e of indivi dual-
ized instruc tion as a method of provi ding for gift ed children.  
Ordinarily, only a very few childr en in the c lass are in the 
gifted group. The teacher always is confronted with the 
need to make a choice. Either there must be the extra 
effort spent in individualized instruction or extra effort 
is needed to cope with the problem child which the gifted 
child may become unless his abilities are channelled into 
worthwhile guided activities. 
Few direct references are made in the literature as 
to how individualized instruction is employed. In order for 
teachers to know each child as an individual, there must be 
some chan ges made in the present operation of the school 
system. To do worthwhile teaching under a plan of indi­
vidualized instruction, classes must be small in size. The 
teacher is in a better position to be able to learn the 
attitudes, feelings, homelife, likes and dislikes of the 
child and thereby will be able better to formulate proper 
plans of instruction to meet individual needs. 
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The Educational Policies Commission makes this state­
ment about our classroom arrangement, "To make individual­
ization of instruction more possible and more fully effect­
ive - for the gifted as well as for a ll others - will require 
substantial change in prevailing practices with respect to 
class size. In excessively large classes the teacher learns 
to know each pupil as an individual only with great difficulty. 
It would also help to have each teacher spend a longer period 
1 
of time with the same pupils than is customary at present". 
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Whenever members of a school staff converse about the 
problems of the education of the gifted and the teachers are 
asked by an administrator to state what each one is doing for 
the gifted children, the usual answer is!"Where do I have the 
time?" Teachers recognize that they have an obligation to 
provide learning stiuations fer all children to develop their 
abilities to the optimum. Perhaps teachers are giving more 
individual attention to children than is realized. 
EXTRA-CLASS ACTIVITIES 
The use of extra-class activities in schools proves 
to be a good means for the development of leadership and 
responsibility. Among these activities the most often em­
ployed in schools are: participation in athletics, the 
school paper, student council, student safety patrol, band 
and the various clubs. 
Children who have an opportunity to participate in 
the extra- class activities program in most instances a.re 
children who are gifted in certain respects to a certain de­
gree. Frequently schools have the policy of requiring a 
pupil to complete the regular classroom assignment before he 
is permitted to engage in other activities. In effect, a 
sense of responsibility for work well done develops in the 
1. Educational Policies Commission, op. cit., p 47 
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minds of the children. 
One educator mentions the term, "Guidance is teaching "; 
one might add that supervision is guid ance. Since extra.­
class activities frequently provide opportunities for child­
ren to assume a degree of initiative in their actions and be­
havior, proper supervision must be administered. Partici­
pation in extra-class activities generally necessitate the 
absence of the pupil from the regular classroom and from 
supervision of the teacher since it is impractical to attempt 
the promotion of all activities in one room. Materials for 
different activities are found in various locations in the 
building. Those participating must be free to go wherever 
nedessary to accomplish the work at hand. It is during this 
time that an occasional check by the teacher proves val uable. 
Members engaged in these activities prefer that they be re­
leased from strict supervision. If they are allowed to work 
without the presence of the supervisor, they learn that as 
long as they are performing in a manner expected of them they 
will be allowed the necessary individual freedom which is so 
vital to developing responsibility and leadership. The 
possibility of habits of wasting time and loafing is al-
ways present when freedom is allowed. 
CASES OF PROVISIONS FOR GIFTED CHILDREN 
The gifted children testing in the top 1 per cent in 
1 
ability in the University City, Missouri Schools did not 
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have enough hard work to do in school to stimulate their best 
efforts, so the schools set out to establish an environment 
program. 
In 1954, 275 pupils in grades two through six were en­
rolled in 30 different classes. Full time of two teachers 
and half time of one were used directing these classes in the 
eight elementary schools. 
The pupils met with their enrichment teacher in groups 
of eight or ten for periods from forty to fifty minutes in 
length, twice each week, during school time. They studied 
topics of their own choosing so far as feasible and with the 
advice of the teacher. The areas studied wer-e of a ver� 
broad field such as: "Great Composers", "Literatilre", "St. 
r.ouis Industry", "Nature Study", and "The Science of Weather 
Prediction". 
In these study units, reading, discussions, and oral 
and written reports were supplemented by field trips whereby 
the pupils gained from first hand observations. Models, maps, 
charts and graphs were made and used in the presentation of 
1. Warren, Julius E. and Dunlap, James M., 11The Gifted 
And The Educationally Retarded", Nation's Schools, 
June, 1954, p 51 
their project study. The original plan was to study three 
or four units per year, but the children preferred to con­
tinue further the study of a single unit. This desire to 
continue demonstrated their developed power of concentrated 
study and also their serious interest in the program. 
In addition to the unit study, provision was made for 
discussion of current events and happenings taken from 
periodicals and newspapers. Further allowance was made for 
creative writing, study of human relations, examination of 
games, popular magazines, puzzles and the like. Typing was 
introduced to illustrate communication but not as a study 
skill. 
Each year all the groups of the 6th grade enrichment 
students contribute their accomplishment to the camp pro­
gram of all sixth grade pupils for one week each spring. 
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They displayed weather stations, soil erosion, aluminum signs 
identifying plants and trees of the area and also an accumu­
lation of thought questions for hikes. 
The results were gratifying with only four er five 
failing to show considerable benefit. Remarks from pupils, 
principals, teachers and parents were evidence of the value. 
Statistical evidence showed that gifted children are motiva­
ted by enriched activities to make better use of their abili­
ties. The evidence further showed that pupils from enriched 
classes received higher marks than were received by pupils 
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in the comparable control group. 
In Los Angeles in 1950-51, a Committee was appointed 
to set up a plan to provide for rapid learners an opportuni-
ty to attend enrichment classes. After detailed study they 
agreed that any plan for setting up special classes for rap-
id learners entailed serious disadvantages. Therefore, it 
was agreed that enrichment in the regular program was the 
approach which should get the primary emphasis. 
The main features of the organization for the actual 
1 
classes were: 
1. A reserve teacher was assigned to the project 
2. Groups of twelve to fifteen pupils met one 
morning each week with the teacher 
3. Selection was based on the following criteria: 
a. regular grade placement- 4, 5 or 6 
b. I. Q. 130 or above 
c. high achievement test score 
d. enrollment in a school near the school with 
enrichment room 
e. approval of principal and regular teacher 
f. consent of the parents 
g. interest shown by the individual 
In these classes the specially trained teacher used 
1. Anderson, Donald, editor, The Gifted Child in the 
Elementary School, California Elementary School Adniinistra­
tor 1 s Association, Capital Printing, Sacramento, 1953, p 42-3 
her own initiative but followed certain predetermined re­
quirements listed below: 
1. No work in advance of child's own grade level 
except on child's initiative 
2. Wo duplication of classroom work 
3. Pupils encouraged to develop varied interests 
4. Development of good study and work habits 
5. Follow individual interests 
6. Develop oral and written communication skills 
7. Develop logical thinking 
8. Develop research ability 
9. Develop realization of responsibilities 
A study of one of the class periods reveals a great 
variety, although they were all classified as gifted. 
I.�. 
C.A. 
A Tuesday Class Group 
8 boys 6 girls 
130 - 155 
9-4 to 11-4 
average 142 
average 10-6 
Reading Grade Placement 6-2 to 11 plus average 9-4 
Regular Grade Placement 3 in 5th grade 
11 in 6th grade 
Most teachers prefer concrete examples of enrichment 
in a regular classroom instead of generalizations. An ex-
1 ample of enrichment in a spelling class in San Diego should 
1. Anderson, Donald, editor, �· cit., p 82 
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serve as an illustration. 
At the beginning of the year the teacher-consultant 
suggested that children who were able to do the week's work 
in two days instead of five should do so. Five gifted child-
ren were given the privilege. 
On Monday they worked with their whole group when new 
words were presented. On Friday they took the final test 
with the group. They used their free time to work on in­
dividual spelling lists made from words which proved trouble-
some in their other classes. They were allowed to work on 
word games, puzzles, words comm.on to trades and professions, 
and figures of speech. Some of the work came from adult 
magazines and some were devised by the by the teacher. The 
five gifted children shared their finished work with the 
entire group once each week in a language class. The teacher 
made observations of the children's progress. 
The program had not been in operation sufficient time 
to tabulate data for comparison. One result was the in-
creased word interest reflected by both the gifted and the 
other members of the class. 
1 
Hunter College Elementary School , a laboratory school 
for gifted children between the ages of three and eleven 
years chose enrichment instead of the acceleration to provide 
I. Witty, Paul, op. cit., p 188-9 
for devel opment of their gifted children's abili t ies. Each 
teacher's program provides one free day every week.  On thi s 
day excursions ar e taken. Parent s c oop erat e in taking the 
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children to factorie s, printing shops, an d newspaper offices.  
The Hunter C ollege plan was ins tituted to  develop a 
c ooperat ive pl an whereby parents c ould as sume respons ibili­
ties for assi sting teachers in pr oviding opportunities of 
enrichment for gifted children. This plan pr ovided the gi ft-
ed children with unusual learning exper ienc e s  beyond those  
whi ch c oul d be  provided by the s chool alone. 
1 
L. v. Mc Namee of La Marque, Texas, pres ents a program 
of enri chment whi ch i s  i:pplicable to a small s chool sys tem. 
In two of the elementary s chool s the rapid learner s of the 
fifth and sixth grades are excused from clas s e s  for one 
period three  days a week. In thi s  period  the rap i d  learners 
are given sui table instructi on in bi ology, s c i ence, public  
speaking, current event s, and other appropriate t opics.  They 
are taken on fi eld trips to newspaper offic e s  and other im­
portant fac il iti es. 
From 15 to 20 pupils make up each of the two clas s e s. 
They are s elected on the bas i s  of reading abil ity, intell ig-
ence s c ores, teacher judgement, and scholas tic  records.  The 
s chol arship angle i s  played down becaus e s ome children wi th 
1. Mc Namee, L. V., "Enri ching Education of Rapid Le arn­
ers", Nation ' s  Schools, December, 1 955 , p 70-2 
rare ability have not done equally well in s chool work yet 
they des erve to be in the group. Children with an I. Q .  of 
115 or above and who are two years advanced in reading 
ability do well in the c las s.  
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In addition to two enrichment clas ses  they are encour­
aging enrichment in the r egular classroom by differentiated 
as signments, high s tandards of achievement, experimentation, 
special pro jec t s, opportunities for leadership, varied read­
ing mat erials, as sistant s in ins truc tion, small group and 
individual res earch, and use  of unit method of t eaching. 
Many of the peopl e who are currently publicizing their 
plans of enrichment for gifted childr en have not been operat­
ing their plan for sufficient time to  as certain definite data 
for true merits of the plan. However, parents, teachers, ad­
minis trat ors, and the gifted childr en generally approve the 
plan as being s ound and workable. 
In Cleveland,1 Ohio, in 1953 appr oximately 1,600 
pupils were in 42 major-work class e s  for enrichment at elemen­
tary, junior high s chool, and senior high s chool levels . 
A child is given a mental abili ty test which is admin­
is tered at the beginning of each semester. Becaus e the child 
makes a high s c or e  on the mental ability test the psycho­
l ogis t is called upon t o  adminis t er further tests.  If the 
1. Norris, D. E . , op. cit., p 276-7 
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re sults of thes e  tes ts ar e high, the princ ipal, teacher and 
psychologi st  hold a conferenc e in whi ch the par t i c ipants  di s­
cus s the child ' s  s oc ial and emoti onal ad jus tment. If these  
people agree  that the chi ld i s  well-enough ad justed s ociall y 
and emo ti onally they suggest that the child be plac ed in a 
major-work clas s .  The supervisor of the major-work class  
c onfers with the child ' s parents at which time a compl e t e  
explanat ion is given them regarding the implicat i ons involved 
in trans ferr ing from one clas s to the ma jor-work clas s . If 
the parents give the ir cons ent to the trans fer, the child is  
ent ered in  the school nearest  its  home for enrichment clas ses. 
During play periods all the bri ght children must att end 
wi th the remainder of the grade from whi ch they wer e taken. 
They participate in rhythm band and other regular s chool act i­
vities. 
Each child has his own pro ject of hi s interest and 
also  has a part and respons ib ility in a group pro ject. Each 
child i s  responsible for c ol l ec ting hi s own materials and 
budge ting his time . S inc e he finishes in less  time, more 
detai led pro jects  suited to his age and interests  may be 
ass igned. At the same time the work do e s  not encroach on 
the work of the next higher grade . 
Opportunity for soc ial and personal ad jus tment i s  
offered. Frequently, childr en are entered i n  the s e  classes  
3 9  
without the proper preparat ion for effective group work . 
The fact  that the child has dot ing parents may have the ef­
fect of caus ing him t o  become s elf satisfied and boastful 
about his ability in the presence of the child . An oppor­
tunity  for c ompetit ion with children with ne arly equal abili­
ties  tend to place the quality of individual performanc e in 
proper perspec tive. By the end of the s chool year a truer 
understanding and appre ciat ion of the abilities  of others 
takes place . 
The writer has att empted to  show that the education 
of gift ed children poses a serious problem for the s chools . 
Educators are aware of the problem. They are as s iduously 
o ccupied in the formulati on of plans which will insure a 
better education of gifted children . 
Educators and members of the technical profes s i ons 
are c ognizant of the great need for increas ed attention to 
the ident ifi cation of talent , the training of talented in­
dividuals t o  the end that a tremendous was te of human re­
s ources may be allayed . Tal ent of gift ed children should be  
used t o  benefit s oc i ety.  In order to  ge t the greatest  goo d 
from the exercise  of talent , it  becomes the obligat ion of 
adminis trator s ,  teachers , and parents to provide the greatest  
opportunity pos s ible for the full de velopment of the ab ilities  
of children . 
Present day society needs all the leadership which 
can be provided . Unles s  this leadership quility is dis­
c overed early, the fullest development is not pos s ible and 
society loses through the wasting of human res ources . 
4o 
Most educators realize that much is to be done to im­
prove the educational facilities for gifted children . They 
need exceptional teachers and exceptional materials in the 
presentation of exceptional methods of teaching. By and large , 
the typical teacher makes inadequate provision for maximum 
growth of the gifted child in the clas s. 
The school shomld be made a place of e qual opportuni­
ty for all children, not a place of identical exposure to 
learning for all children . 
Bibl iography 
Books 
.Anders on ,  Donald,  editor , The Gifted Child in the El ement ary 
S chool , C al i fornia  Element ary Schoo! Adminis trator ' s  
As s ociat ion, Cap it al Print ing ,  Sacramento ,  1953 , 174 p 
Educ at ional Policies  C ommis s ion ,  Educ ation of the Gift ed,  
Nati onal Education As s ociati on , WashingE'on;-1950 , 68 p 
Henry , N elson B . , The Educ ation of E.Xceptional Childr en , 
Forty-ninth Yearbook of the"-National Society for the 
Study of Education, Chic ago : Univers ity of Chic age 
Pres s , 1950 , 350 p 
P intner , Rudolf ,  Intelligenc e Tes ting ,  H .  Holt and C omp any, 
New York ,  1931 , 555 p 
Ruch , Floyd L . ,  Psychology and Life , Fourth Edition, Scott 
Foresman and Comp any, Chic ago , 1953 
Sche ifele , Marian,  The Gifted Child  in the Regular Clas sroom ,  
Bu.�eau o f  Publi c ations , TeacherS-cOTieg e ,  Columbia 
Univers i ty, Uew York ,  1953 , 84 p 
T erman , L ewis M .  and others , Genet i c  studies  of Genius , Vol . I , 
Stanford Univers ity, California Stanford-University Press , 
1925 , 648 p 
Witty,  P aul , The Gift ed Chil d ,  The American As s oc i at i on For 
Gifted CiiIIdren, Bo ston :  D .  c . He ath and C ompany , 1951 , 
338 p 
Periddica1s 
Barb e , W .  B . , "Are Gift ed Chi ldren Being Ade quat e ly Pro ­
vid ed Fo r? " , Educ ati ona l Admini st ratio n  and Supervi sion , 
40 : 40 5-13 , Novemb er , 1954 
Beauchamp , W. L . , "Educ at ion fo the Gifte d " , Elementary 
School Jour nal , 5 5 : 2 5 8-9 , J anuary , 195 5  
Curt i s , C .  w . , "Provi di ng For th e Fast Learner s " , Ameri c an 
S c ho o l  Board Journa l , 127 : 3 2 ,  Augus t ,  1953 
Cutt s , N .  E . , "Brig ht Chi ldre n  and th e Curr ic ulum" ,, Educa­
t ional Admini strat ion and Supe rvis ion , 3 9 : 168-173 
Marc h ,  1953 
"Providing For the Bright Child in a Het erogenouB Group " , 
Educ ational Administrati on and Supervi s io n , 3 9 : 225-30 
Cutt s , N .  E .  and Mo s e ley , N . , "Should W e  Allow Chi ld ren To 
Skip Grade s ? " , B ett er Home s and Gardens , 3 1 : 204- 5 
S eptemb e r , 1953 
Davi s ,  N . , " Creative Act iviti e s  For Gifted Children" , School 
Revi ew ,  63 : 85 -90 , February , 195 5 
Duggi ns , L .  A . , " Exc epti onal Chi ld in the C la s s room" , Journal 
of Educ ation , 133 : 200 - 2 , October , 1950 
Dunlap , J .  M . , " Gi ft ed Children in an Enriched Program" , The 
Exc eptio nal Child , 21 : 13 5-7 , Janua ry , 195 5 
!'We Meet the Nee ds of A l l  Exc ept the Gif t ed Chi ld" , 
Nat io n ' s School s , 45 : 46 ,  Mardh , 1950 
Edwards ,  N . , " Educ ation o f  the Able Stud ent : Social Signific ­
anc e and Goal s " , S ch o ol Rev i ew ,  62 : 3 28-3 2 ,  Septemb e r , 1954 
Fehr , H .  F . , " General Ways to Ident ify Stud ent s With S c i en­
t ifi c and Mathemati c al Potenti a l " , Mathemati c s  T eacher , 
46 : 230-4 , Apri l ,  1953 
Glover , K . , " Are We Wast ing Tomorrow ' s Leader s ? " , Parent s 
Magazine , 27 : 49 ,  June , 1952 
Greenb e rg ,  L . , " Criti que of C la s sie Metho d s  o f  Identify­
ing Gifted Children" , Schoo l Review ,  63 : 2 5 -3 0 ,  January 
19 5 5  
Hildreth , G .  H . , " School Wid e Pla nn ing For the Gifte d" , 
Educ ational Admini strat i o n  and Supergi si on , 41 : 1-10 , 
January , 195 5 
Hil l , M . , " Teache r , the Parent and the Gift ed Child " , Gra d e  
Teach er , 71 : 3 2 ,  May , 1954 
Kandel , I .  L . , " Conservation of Talent " ,  School and Socie ty ,  
71 : 347 , June 3 ,  1950 
K e ll e y ,  H . , " Challenging the Gi fte d Student " ,  S choo l  Life , 
3 5 : 27-8 , November , 1952 
Kirk , S .  A . , " How Fare the Hand of Gif t ed in Today ' s Crowd­
ed Schoolsr�•, Educ ationa l  Leader , 12 : 15 -17 , October , 1954 
L eibma n ,  M .  W . , " Our Best Mind s Are Running Errand s " , Journ­
al of th e National Educatio n A s sociatio n ,  43 : 3 5- 6 ,  
January , 1954 
Marent z , I . ,  " Understanding Unusual Children" , Grade T each­
.fil:, 69 : 17-19 , O c to b e r , 1951 
Marsha l l , M .  s . , " Ca s e  o f  the Gift ed Child" , Educat ional 
Admini s t ration and Supervision , 40 : 1 5 5- 62 , March , 1954 
Mart en s , E .  H . , " Gifted Childre n :  Wha t Do We Know About 
Them? What Shall We Do About Tb.em? " ,  Nat ion ' s S choo ls , 
47 : 31-4 , June , 1951 
Marti n ,  R . , " Enri ch the P rogram of the Bri ght Child , "  
I nstructor , 62 : 98 ,  September , 195 2  
Mathews , E . , "Fast Learners N e ed Spe cial Att ent io n ,  Too" , 
I nstructo r ,  62 : 2 5 ,  May , 1954 
Mc Cord , M . , "Pro vidi ng For Individual Differ enc es : Gifted 
Child" , Eleme ntary S ch o o l  Journal , : 3 67- 8 ,  June , 1954 
McDermott , W. F . , " Gifted Chi ldren In Your Home � Rotary 
Maga z ine , 85 : 18-20 , N ovember , 1954 
Mc N amee , L .  V . , "Enri ching Educati o n  of Rapid Learners " ,  
N at ion ' s S choo l s , V o l . I ,  56 : 70-72 , De c ember , 195 5 
Norris , D .  E . , "Planning For the Gifte d Child" , Instructo r ,  
61 : 83 , S eptember , 19 51 
"Tailor Made For High I .  Q .  ' s  J " Journal of th e N at ional Educ at ion� A s so c iati o n ,  42 : 270-7 , May 1953 
Ol iver , A .  I ,  Jr . , " Admini st rat ion Problems i n  Educ ating 
the Gift ed" , Nati on ' s Sc hools , 48 : 44- 6 ,  Novemb er , 1951 
F arnham , M . , "Mentq_lly Gift ed " , Natio n ' s Schools , 52 : 42-4 
Augus t ,  1953 
Robi nso n ,  H .  M . , "Educ at i ng the Gift ed" , Elementary S chool 
J ournal , 53 : 488- 9 , May , 1953 
Rob inso n ,  R . , "I Te ach Exc eptiona l  Childre n" , Today' s 
H ealth , 28 : 14-1 5 , Octo ber , 1950 
Shibler , Herman L . , "The S chool ' s Responsib ility t o  th e 
Exd eptional Child " , Nat ion ' s  Schools , 5 5 : 3 8-43 , Dec ember 
1954 
Shuman , S .  N . , "Overbright Child " , Gra de Teach er ,  68 : 74 ,  
S ept ember , 1954 
Stanley , J .  c . , "I s  the Fast Le arner Gett i ng a Fair Deal in 
Your S cho ol?" , Educ ati onal Digest , 20 : 30-1 , Sept ember ,  
1954 
St rang , Ruth , "Ment al Diet of Our Gifte d Children" , Journal 
of the Nat ional Educ at io n A s so ci at i o n ,  44 : 2 65-7 , May 
195 5 
T e rman , L .  M. , "Major I ss ue s  i n  Educ ati ng Gifte d Chi ldren" , 
Educ ati o na l  Digest , 20 : 30-1 , December , 1954 
Warren , Julius E .  and Dunlap , J ames M . , " The Gift ed and the 
Educ at ionally Retarded" , N atio n ' s School s , 5 5 : 50-1 , 
J une , 1954 
Whit tenberg , C .  T . , " Gifted Children in a Normal Clas sroom" , 
Ameri c an Childhood , 3 9 : 18-19 , May , 1954 
Wi lson , Frank T . , "Some Must s i n  Teaching Int elle ctrall y 
Gift ed Children" , Grade Teacher , 68 : 17 ,  June , 1951 
"What About the Gift ed Ch ildren" , Grade T eacher , 68 : 27 
O ctober , 1954 
Witty , P .  A . , " Educati onal Provi s ions For Gifted Chi ldren" , 
School and Society , 7 6 : 179 , Sept ember , 1952 
" Gift ed Children , Our Nati o n ' s Great est Res ourc e " , 
Today ' s Health , 30 : 18-20 , D e c ember , 195 2 
